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INTRODUCTION

The Board has developed and will maintain this plan in accordance with the requirements for special
education programs and services set out in Regulation 306 under the Education Act and the Ministry of
Education Standards for School Boardsd®é Special Ed

This plan has been completed with many partners and communicates an accurate reflection of the
present status of each component requested.

A copy of the plan is available electronically. Arrangements can be made to access this plan through
the schools or Board Offices. The plwawdshledudi.ca o a

For further information, contact the office of the Superintendent of Special Education at the New
Liskeard Board office 705-647-7394 ext. 202.
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|THE BOARDG6S CONSULTATI ON PROCESS

District School Board Ontario North East encourages that inquiries, comments, concerns and
suggestions be brought forward whenever they arise. All such expressions are directed to the
personnel who can provide the response required.

School principals frequently respond to their community i staff (including support staff), students,
parents, community partners and surrounding neighbourhood people.

When specific information or processes are required, communications may be appropriately directed to
the Director of Education, Superintendent of Special Education and District Special Education
Administrator.

The Special Education Advisory Committee (SEAC) is kept informed of any new concerns, any changes
being considered, and any new directions to directives from the Ministry of Education. The names of

SEAC members are published in the Special Education Guide for Parents and Students. The Guide

is provided to every parent of an identified student, is available in every school and is on the Board

website. SEAC meeting dates and times are published in local papersand posted on t he
website http://www.dsbl.edu.on.ca/program/specialeducation.php. The public is invited to any of the
scheduled SEAC meetings.

SEAC participates actively in the process of developing the Special Education Board Plan by reviewing
the programs and services, staffing and financing throughout the year.

District School Board Ontario North East actively seeks comment on its delivery of programs and
services in an open invitation, in writing, for submission to the Director of Education. Letters and
surveys are sent to all community agencies and local associations, as well as to every School Council,
staff and Principal. Students receiving support services and special education programs, and
parents/guardians of students identified as exceptional are also asked for their feedback.

In developing and modifying the special education plan, the Board considers the feedback from the
stakeholders and community, with the assistance of the Special Education Advisory Committee.

2008-2009

Informal requests were made to Special Education Advisory Committee (SEAC), schools and agencies,
for revisions to this yearos plan.
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|THE BOARDG6S GENERAL MODEL FOR SPECI AL EDUCATIOM

Philosophy

District School Board Ontario North East believes that all individual children can learn and each child
has unique strengths and needs.

The Board believes that all students should be educated in an environment of learning, which will assist
each student to develop to their maximum potential as an individual and as a contributing, responsible
member of society.

Someti mes adjustments to the individual 6 smaderabtieier a m
classroom and school level by accessing the support services available. Other times specialized
programs and services may be required in an alternate setting in order to maximize the potential of an
individual student.

It is a continuous pursuit of District School Board Ontario North East to develop and implement the
programs and services that will both address the needs of the learner and reflect the beliefs of the
Board.

The Canadian Charter of Rights and Freedoms, the Ontario Human Rights Code, and the
Education Act and Regulations made under the Act all contribute to the overall philosophy
practiced by District School Board Ontario North East.

Goals

e To provide a continual review of present programs and practices

e To be responsive to changing needs through a continuous review of present programs and
practices

e To ensure excellent and equitable delivery of programs and services across the district

e To facilitate the best use of the financial resources for Special Education across the regions of
District School Board Ontario North East

¢ To endeavour to maintain a full range of Special Education programs and services across the

District

To encourage inclusion and promote independence and interdependence in student learning

To evaluate services and programs using measurable and accountable outcomes

To foster partnerships to avoid duplication and enhance learning opportunities

To align with the regular curriculum

To comply with the Canadian Charter of Rights and Freedom, the Ontario Human Rights Code, and

the Education Act and Regulations made under the Act.

Delivery Model
District Sc h o o | Board Ontario North East endorses a
delivery.

Our primary emphases are:

PREVENTION
INTERVENTION
ACCOMMODATION
MODIFICATIONS

I > > >
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Institutional Care

ROLES AND RESPONSIBILITIES

The Ministry of Education has outlined the specific roles and responsibilities of the following:
the Ministry of Education

the School Boards

the Special Education Advisory Committee (SEAC) of the Board

Principals

Teachers

Special Education teachers

Parents/guardians

Students

District School Board Ontario North East supports
Special Education Plans (2000). In addition, the Board has further detailed the roles of the Special

Education Resource Teacher (SERT), the Educational Assistant (EA), and the Child and Youth Worker
(CYW).
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The Board is in the process of reviewing and defining roles for special assignment positions and
itinerant staff that support special education programs and services.

The Ministry of Education:

e defines, through the Education Act, regulations, and policy/program memoranda, the legal
obligations of school boards regarding the provision of special education programs and services,
and prescribes the categories and definitions of exceptionality;

e ensures that school boards provide appropriate special education programs and services for their
exceptional pupils;

e establishes the funding for special education through the structure of the funding model. The model
consists of the Foundation Grant, the Special Education Grant, and other special purposes grants;

e requires school boards to report on their expenditures for special education;

e sets province-wide standards for curriculum and reporting of achievement;

e requires school boards to maintain special education plans, review them annually, and submit
amendments to the ministry;

e requires school boards to establish Special Education Advisory Committees (SEACS);

e establishes Special Education Tribunals to hear disputes between parents and school boards
regarding the identification and placement of exceptional pupils;

e establishes a provincial Advisory Council on Special Education to advise the Minister of Education
on matters related to special education programs and services;

e operates Provincial and Demonstration Schools for students who are deaf, blind, or deaf-blind, or
who have severe learning disabilities.

The District School Board or School Authority:

e establishes school board policy and practices that comply with the Education Act, regulations, and
policy/program memoranda;

¢ monitors school compliance with the Education Act, regulations and policy/program memoranda;

e requires staff to comply with the Education Act, regulations and policy/program memoranda;

e provides appropriately qualified staff to provide programs and services for the exceptional pupils of
the board;

e obtains the appropriate funding and reports on the expenditures for special education;

¢ develops and maintains a special education plan that is amended from time to time to meet the
current needs of the exceptional pupils of the board;

e reviews the plan annually and submits amendments to the Minister of Education;

e provides statistical reports to the ministry as required and as requested,;

e prepares a parent guide to provide parents with information about special education programs,
services, and procedures;

e establishes one or more IPRCs to identify exceptional pupils and determine appropriate placements
for them;

e establishes a Special Education Advisory Committee;

e provides professional development to staff on special education.

The Special Education Advisory Committee:

e makes recommendations to the board with respect to any matter affecting the establishment,
development, and delivery of special education programs and services for exceptional pupils of the
board;

participates in the boardbs annual review of it
participates in the boardds annual budget proce
reviews the financial statements of the board as they relate to special education;

provides information to parents, as requested.

PageB of 61



SPECIAL EATUION PLRN®BO20M®

The school principal:

e is familiar with policy/program memoranda, and board policies;

e communicates Ministry of Education and school board expectations to staff;

e ensures that appropriately qualified staff is assigned to teach special education
classes;

e communicates board policies and procedures about special education to staff, students, and
parents;

e ensures that the identification and placement of exceptional pupils, through an IPRC, is done
according to the procedures outlined in the Education Act, regulations, and board policies;

e consults with parents and with school board staff to determine the most appropriate program for
exceptional pupils;

e ensuresthedevel opment , i mpl ementati on, and review of
(IEP), including a transition plan, according to provincial requirements;
e ensures that parents are consulted in the dediel ¢

with a copy of the IEP;

e ensures the delivery of the program as set out in the IEP;

e ensures that appropriate assessments are requested if necessary and that parental consent is
obtained.

The teacher:
e carries out duties as outlined in the Education Act, regulations, and policy/program
memoranda,;
o follows board policies and procedures regarding special education;
e maintains up-to-date knowledge of special education practices;
e where appropriate, works with special education staff and parents to develop the IEP for
an exceptional pupil;
e provides the program for the exceptional pupil in the regular class, as outlined in the IEP;
e communicates the studentds progress to parents;
e works with other school board staff to review ar

The special educationteacher,i n addi tion to the responsibilitie:
¢ holds qualifications, in accordance with Regulation 298, to teach special education;

e monitors the studentds progress wit hmasenécessagync e t
e assists in providing educational assessments for exceptional pupils.

Role of the Special Education Resource Teacher (as defined by District School Board Ontario North
East):
e provides individual and group instruction for designated students;

e provides assistance and support to teachers;
e suggests strategies for the classroom teacher and the student;
e develops accommodations and modifications to support student learning;
e co-ordinates the delivery of additional assistance for students by support staff, itinerant teacher(s)
and professional resource personnel;
e respondst o teacher requests for materials or expert
e providest eachers with an overview of @a studentods ex«
e co-ordinates and ensures the consistency of documentation for the IPRC, IEP and report cards;
e collaborates with key personnel, parents and students in the development of the Transition Plan;
e maintains current professional knowledge of Ministry Policy and direction in Special Education;
e supports District Special Education Administrator and District SERTs with Ministry submissions;
¢ manages and ensures accuracy of the centralized Maplewood database;
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monitors exceptional students in the school;

assists with the Identification, Placement and Review Committee (IPRC) process as directed by the

Principal,

completes initial individualized educational assessments and arranges for referral to the District
Special Education Resource Teacher and/or District Special Education Administrator, when

required;
co-ordinates agency service delivery in the school,
directs students and parents to access counseling or support outside of education;

develops, manages, and updates the Individual Education Plan (IEP) for identified students as per

Ministry directive through collaboration with teachers, principal and other professionals.

The parent/guardian:
becomes familiar with and informed about board policies and procedures in areas that affect the

child;

participates in IPRCs, parent-teacher conferences, and other relevant school activities;
participates in the development of the IEP;

becomes acquainted with the school staff working with the student;

supports the student at home;

works with the school principal and teachers to solve problems;

isresponsi ble for the studentds attendance at schc

The student:
complies with the requirements as outlined in the Education Act, regulations and policy/program

memoranda,;
complies with board policies and procedures;
participates in IPRCs, parents-teacher conferences, and other activities, as appropriate

Role of the Educational Assistant (as defined by District School Board Ontario North East):

accompanies teacher to meetings with outside agency support personnel, if required;

gets to know the individual student by talking to them about hobbies, interests, and careers;
supports the student by following instructions and implementing directives from the District
Administrator for Special Education, Principal of the School, Special Education Resource Teacher

and the Classroom Teacher;

supervises student activity at arrival, recess, lunch, dismissal and other unstructured components of

the day as required;
individualizes student-based support for academics, activities and personal needs;
accommodates/supports physical needs:
- feeding

toileting

physiotherapy

safety

behaviour

aggression i team intervention

repositioning/transfer

changing

mobility

medical, as per Board Policy

administer medication, as per Board Policy;

participates as a team player with school- based personnel and activities in co-operatio
support of other Educational Assistants in the work setting;

n with and
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o follows the established routine for home-school communication through Classroom Teacher, SERT,
Principal,
maintains daily detailed logs specific to the student as required,;
assists other students when time and opportunity permits;
assumes an intervention role for students with communication difficulties;
supports academic instruction:

review/support instruction

focus student

monitor assistive devices

guide task follow-through

assist with evaluations

encourage social and emotional growth.

Role of the Child and Youth Worker (as defined by District School Board Ontario North East):

e maintains a current list of professional services and agencies available in the community;

e consults with community agency school-liaison personnel after consultation with the school principal
or designate;

e supports behavioral consequences such as timeouts, withdrawal;

e utilizes strategies such as instructional videos, role-playing and play-therapy methods when
required;

e provides counselling to the student at the school at a time suitable to the student, Child and Youth
Worker and teachers;

e observes and tracks student behaviors in a classroom setting to assist with the development of a
behavioral plan;

e maintains signed and dated records of individual and group support by means of a daily log and

submits regularly to the school principal or designate;

develops and maintains an interactive role within the school community;

maintains regular communication with the principal of the school or designate;

creates and maintains a nurturing and trusting relationship within the school setting

acts as a resource person within the school,

communicates program and progress to parents or guardians of minors in consultation with school

administration;

¢ collaborates with in-school team regarding an effective approach for providing healthy living
education and support for individual students;

e recommend to school administration student referrals to outside agencies/professionals as required,;

e promotes:

conflict/resolution techniques

effective communication skills

effective attending, listening and self-control techniques
self-advocacy

appropriate conduct of self in various settings

social skill development

self-esteem building, self-awareness and self-respect

anger management techniques

skills for setting and achieving goals

individualized behavior modification programs

group discussions regarding positive/negative social influence
importance of student agendas and encourage on-going use of this booklet
time-management training

organizational techniques

positive study skills
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positive interactions
transitional strategies.

EARLY IDENTIFICATION PROCEDURES AND INTERVENTION STRATEGIES

Background

District School Board Ontario North East has early and ongoing identification procedures as required by

the Ministry of Education Policy/ Program memorand
Learning Needsba, cholidédsntievegl eaé¢é devel opment, | ea
process is important to the early identification of children with special learning needs and is an important
component of the District School B o alreducatibn services.0 NoO
Early and ongoing identification of childrends ne

individual educational needs are identified and that appropriate programming is in place.

Philosophy
The purpose of early and ongoing identification procedures is to ensure that educational programs are
designed to accommodate identified needs and to f

These procedures are a part of a continuous assessment and program planning process. This process
should be initiated when a child is first enrolled in school or no later than the beginning of a program of
studies i mmediately following Kindergarten and sh
Cooperation amongst parents, teachers and resource personnel and the sharing of pertinent information
regarding the child is crucial in enabling teachers to establish appropriate programs for each child.

Process for Early Il dentification for Childrends L

Expectations of the Principal

e to ensure that the Early Identification Process is followed as outlined in the board guide;

e to provide information to the central office regarding statistics and other information as requested;
e to ensure follow-up actions outlined for individual students.

Expectations of the Teacher

e prior to school entry, and with parental consent, Board personnel make contact with pre-school
service providers to arrange to observe students with special needs, and hold case conferences for
all stakeholders to ensure the availability of necessary services upon school entry (e.g. Occupational
Therapy, Physiotherapy, Speech/Language Therapy, additional in-class support, etc.);

¢ Junior Kindergarten Teachers meet with all parents and students, if possible, on an individual basis
before the first day of class to collect information and observe the child interacting with the
environment and selected learning materials;

e to complete the Teac mhentdsfor&chrstudent, bdiReddrdclassmans |
observation of students;

e to formulate a |list of those Aflagged studentso
Intervention;

e to complete Growth Plans for flagged children using the Web Based Teaching Tool;

e to use the Web Based Teaching Tool to search for appropriate teaching strategies, home activities
and resources;

o to work with the school resource teacher to implement interventions for students;

e to update Growth Plans on an ongoing basis in preparation for students entering Grade 1.
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Expectations of the Special Education Resource Teacher (SERT)

e to assist with observation of the students if requested by the classroom teacher;

to refer students for assessment services to the District Special Education Resource Teacher;

to refer students when necessary to outside agencies;

to collaborate with the teacher regarding parent conferences and communication;

to work with the classroom teacher to determine appropriate intervention strategies for flagged

students;

e to work with teacher s t o sedn scuornet itnhuaet taol |h afivfel atghgee
classroom programming.

Expectations of the Parent

¢ to provide information about their child;

e to provide follow up requested by the schoolto s upport t he(takingadhiditodhé s n e e ¢
family doctor or other community services);

e to meet with school personnel to discuss their ¢

¢ to work with the school to provide suggested learning opportunities in the home that compliment the
school program;

e to describe their c¢hi(ApbdndixCsi Distdct School Board ©OmariolNgrthn e e d ¢
Eastd Special Needs for Students New to the Board form).

Referral for Assessment

Students are referred to the Special Education Resource Teacher and principal for consideration of

further assessments needed beyond the classroom. Initially, assessment of academic achievement is

done through the school resource teacher. Referrals being considered for central assessment services
should be discussed with the District Special Education Resource Teacher. The information required for
central assessment is outlined in District School
available in each school and on the Board website in DocuShare. Testing is used to gain more
information about a wedknessesintordler to askist thensghbahiis meatimgithe
student 6s needs.

Assessment Tools used by the Classroom Teacher:

¢ Kindergarten checklists based on the Ontario Kindergarten Program document
e DSBONE Primary Literacy Assessment Battery (PLAB)

e Developmental Reading Assessment (DRA)

Assessment Tools used by theschoold s Speci al Rd&aumce Beachar:n

e Achievement and/or diagnostic assessment tools such as: Brigance Inventory of Basic Skills,
Peabody Individual Achievement Test (PIAT), Key Math, Test of Visual Perceptual Skills (TVPS),
Test of Auditory Perception Skills (TAPS)

Assessment Tools used by the Boardds District Spe
e Woodcock Johnson1 Ed. Il (WJIlI)

e Weschler Individual Achievement Test (WIAT)

e Assessmenttoolsused by t he sashatedébbve. SERT

The Use of the Primary Literacy Assessment Battery (PLAB) for Early Intervention
e District School Board Ontario North East has compiled a series of short but effective assessment
tools to be used by Kindergarten and Grade 1 teachers to determine the specific areas of strength
and weakness in their students6é early Iliteracy ¢
phonemic awareness, letter identification, letter-sound correspondence, word knowledge, and
concepts about print.
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Belief Statements about Assessment for Early Intervention

e District School Board Ontario North East supports the pyramid of intervention model. We strive to
create a learning environment which demonstrates our belief that ALL children can learn given time
and support. We have adopted the Ministryds Ti
drives instruction and more intensive levels of support are offered as greater needs become
apparent. Parental involvement is embedded in all levels of the process.

¢ Inthe first tier, good first teaching is critical. As students display a lag, the classroom teacher will
provide additional time and support to the students in their area(s) of weakness as revealed by the
results of the assessments. The schools team of primary teachers work together to find effective
strategies that the classroom teacher can employ. The frequency and intensity of this support is
documented, and next steps are determined based on the students performance.

e Studentsarerecassessed periodically and instruction is
strengths and needs. A profile of the student s¢
and/or running records, GB+, EQAQO and other assessment data.

e Tier 2 intervention is considered when studentso

intensive support is required, in addition to classroom instruction, to help the students overcome the
difficulties they are experiencing. This often requires withdrawal of the student from the regular
classroom to work with a Special Education Resource Teacher (SERT) for a short amount of time.
The students are continually assessed by the SERT to ensure that the period of withdrawal is
discontinued as soon as the students demonstrate satisfactory improvement in the areas being
targeted.

e Tier 3 is pursued when students demonstrate severe learning difficulties for which school staffs need
more information from professionals in the community. This level of intervention occurs in
consultation and cooperation with the studentsbo
an Occupational Therapist, Speech and Language Pathologist, Psychologist, Pediatrician, or other
professional.

THE IDENTIFICATION PLACEMENT AND REVIEW COMMITTEE (IPRC) PROCESS
AND APPEALS

An Identification, Placement and Review Committee may be convened in one of two ways.

i) A parent/guardian may have professional documentation or an assessment from an
external source which, indiscussi on wi t h the school , meets the Bo
identification of the student as exceptional. The parent may then, in writing, request an
initial I.P.R.C. be convened.

ii) The school Board may have assessed the student or school staff may have received
documentation that indicates the student meets the criteria for identification as an
exceptional pupil. The parent/guardian is then contacted by the school in writing and
invited to attend the IPRC process for an initial I.P.R.C.

Responsibilities of the IPRC

As outlined in the Education Act, the purpose of the IPRC is:

o toidentify the child as exceptional or not exceptional

e torecommend placement

e to review the progress of an exceptional student at least once a year

The decision will include:
e the recommended placement
e the category (ies) of exceptionality and the definition of the exceptionality
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e a description of the studentds assessment strencg
e recommendations regarding special programs or services
o the reason, if the committee has decided a student should be placed in a special

education program

Attendance at an IPRC

Committee Members of the IPRC
(minimum of 3 voting members)

e the chair (principal or designate)

o teacher(s)

e special education resource teacher(s)
e Superintendent and/or designate

Others in attendance (non-voting) may include:

e parent (guardian)

e student if over 16 or by invitation of parent if younger
e professionals/advocates/agency representation

e support staff

The Special Education Guide for Parents and Students, which describes the IPRC process
followed by District School Board Ontario North East as set out by the Ministry of Education in
the Education Act is included as Appendix D.

2008- 2009 IPRC STATISTICS

INITIAL IPRCs | 64
REVIEW IPRCs I 1049
APPEALS | 0

EDUCATIONAL AND OTHER ASSESSMENTS

The goal of educational assessment is to improve student learning and achievement. Assessment is a

daily part of classroom programs and regular assessment will provide an important range of information

on a student® learning needs. The greatest potential of assessment is when it becomes an integral part

of all classroom activities and when used to iden
next steps for learning.

For students who are experiencing learning difficulties, additional assessment beyond the classroom
and/or school is often needed to assist with the decisions about program directions, possible
exceptionality determination, and placement decisions.

In consultation with the parents and principal, the District Special Education Resource Teacher (SERT),
who holds Special Education qualifications, may administer informal assessments (e.g. PIAT, Key
Math). This will establish academic levels for comparison/verification with classroom achievement and
provide an accurate baseline for tracking future development.

A more comprehensive educational assessment may be requested from the District Special Education
Resource Teacher (SERT). This assessment is for students exhibiting learning difficulties that are

Pagel5of 61



SPECIAL EATUION PLRN®BO20M®

primarily academic and are more complex. The referral process for this next step of assessment is
outlined below.

District School Board Ontario North East has established referral processes to access educational
assessments by the District Special Education Resource Teacher. The completed package, which must
include prior parental/guardian consent, is submitted by the School Principal to the District Administrator
for Special Education or District Special Education Resource Teacher.

Upon review of the referral package, the student 6 s name wi | | be placed on t
Resour ce Tstfaradsessmeért (wait time may be up to 2 months). In some cases, the
parents/guardians may be contacted (and supported) to contact an external source for assessments for

a student who has multiple needs or a primary need that cannot be assessed by an educational test.

This may include referral to our regionds fisingle
for People (MSWP). Through their mandate, parents are linked through one local call to an agency(s),

and a single case manager, who accesses assessments, specific to their mandate (such as, but not

Il imited to speech and | anguage, Childrends Ment al
intervention, developmental disability, psychological, psycho educational, psychiatric). Schools may

suggest parents contact their medical doctor for possible referral to a specialist and suggestions for

vision and/or auditory assessments.

District School Board Ontario North East also contracts some psychological assessments upon review
of student files by the District Special Education Administrator. This process assists with the
documentation required to plan programs, including accommodations and modifications for specific
student needs. There is a separate consent for psychological/psycho educational assessment. The
psychologist first shares the results with the parents before sharing/copying to the Board/school files.

Psychologists must be members in good standing of the College of Psychologists and are governed by
the Psychological Act of 1991.

Assessments, educational or psychological or psycho-educational, completed by the Board are not
shared with external agency owsthout prior written consent by the parent/guardian specifying the
information that can be copied.

The Board also accesses assessments through referral to Provincial Schools, using a specific format to
be submitted, which includes prior parental consent. The personnel completing the assessment
communicate the results to parents and then meet with parents and school staff to discuss
recommendations.

Al assessments are placed in the documentation f

Wait times for external agency assessments vary depending on availability of specialists and are
available by calling the agency ©imain office. Educational assessments completed by Board personnel
have an average wait time of 6 to 8 weeks. The Board contracts psychological assessments. For the
2008 7 2009 school year, the Board entered into a contract with a psychologist for ongoing service,
which has shortened the internal wait time for psycho-educational assessments to fewer than 6 months
in most cases.
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SPECIALIZED HEALTH SUPPORT SERVICES IN SCHOOL SETTINGS

District School Board Ontario North East partners with the Ministry of Health and Community Care

Access Centers to provide support to a number of students who require health support services in order

to attend schools or to assist them with their development. It is a shared responsibility for Ministries to

join in providing the services. Services may include but are not limited to consultation, training, and
direct service to extend t he Besestulénts. Tadreiidaicriteyiafdro s
students to receive the service, to determine the personnel and level of support, and to discharge when

the service is no longer required. District School Board Ontario North East Policy Code 2.1.9 including
Appendices A to G of the policy outline administrative regulations and operational procedures.

Appendix AT details Health Support Services for the Board

| CATEGORIES AND DEFINITIONS OF EXCEPTIONALITIES

District School Board Ontario North East uses the Ministry of Education categories and definitions of
exceptionality to identify students. Board criteria for identification are noted with each exceptionality.

Behaviour

Behaviour Exceptionality

A learning disorder characterized by specific behaviour problems over such a period of time,

and performance, and that may be accompanied by one or more of the following

a) an inability to build or to maintain interpersonal relationships;

b) excessive fears or anxieties;

c) atendency to compulsive reaction; or

d) an inability to learn that cannot be traced to intellectual, sensory, or other health factors, or any
combination thereof.

Board criteria: Behaviour assessment by a qualified professional (M.D., psychologist, psychiatrist)
including the use of objective measures of behaviour and assessment instruments. Behaviours are of a
frequency, intensity or duration that they interfere with academic achievement and social relationships.

Physical Disability

A condition of such severe physical limitation or deficiency as to require special assistance in learning
situations to provide the opportunity for educational achievement equivalent to that of pupils without
exceptionalities who are of the same age or developmental level.

Board criteria: A report from a legally qualified medical practitioner or medical agency stating the
nature of the studentds physical handicap and the
including accommodations and/or modifications to the school day. The report shall also include
recommendations for a plan of care that the student will require at school.

Blind and Low Vision

A condition of partial or total impairment of sight or vision that even with correction affects educational
performance adversely.

Board criteria:
Diagnosis by a qualified professional (MD) or opthalomological assessment of a condition of partial or
total impairment of sight or vision.
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Multiple Exceptionalities

A combination of learning or other disorders, impairments, or physical disabilities, that is of such nature
as to require, for educational achievement, the services of one or more teachers holding qualifications in
special education and the provision of support services appropriate for such disorders, impairments, or
disabilities.

Board criteria:
Criteria for 2 or more of the sub categories are met.

Intellectual

Giftedness

An unusually advanced degree of general intellectual ability that requires differentiated learning
experiences of depth and breadth beyond those normally provided in the regular school program to
satisfy the level of educational potential indicated.

Board criteria:
A psychological assessment with a diagnosis as per DSM V.

Mild Intellectual Disability

A learning disorder characterized by:

a) an ability to profit educationally within a regular class with the aid of considerable curriculum
modification and supportive service;

b) an inability to profit educationally within a regular class because of slow intellectual development;

c) a potential for academic learning, independent social adjustment, and economic self-support.

Board criteria:
Diagnosis by a registered psychologist of a cognitive measure of intelligence that falls within the
intellectually deficient range in DSM IV.

Developmental Disability

A severe learning disorder characterized by:

a) an inability to profit from a special education program for students with mild intellectual disabilities
because of slow intellectual development;

b) an ability to profit from a special education program that is designed to accommodate slow
intellectual development;

c) alimited potential for academic learning, independent social adjustment, and economic self-support.

Board criteria:
Formal diagnosis/recommendation by a registered psychologist or medical diagnosis according to the
DSM IV criteria.

| Communication
Autism
A severe learning disorder that is characterized by:
a) disturbances in:
¢ rate of educational development;
¢ ability to relate to the environment;
e perception, speech & language;
e mobility.
b) a lack of the representative symbolic behaviour that precedes language.
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Board criteria:
Diagnosis of P.D.D. or autism by a qualified professional (M.D. or a registered psychologist).

Deaf and Hard of Hearing
An impairment characterized by deficits in language and speech development because of diminished or
non-existent response to sound.

Board criteria

Audiological documentation by a qualified professional (audiologist, M.D.), which indicates a moderate
bilateral hearing loss that adversely affects educational performance or a non-existent auditory response
to sound.

Language Impairment
A learning disorder characterized by impairment in comprehension and/or use of verbal communication
or the written or other symbol system of communication, which may be associated with neurological,
psychological, physical, or sensory factors, and which may:
a) involve one or more of the form, content, and function of language in communication; and
b) include one or more of the following:

¢ language delay;

¢ dysfluency;

¢ voice and articulation development, which may or may not be organically or functionally based.

Board criteria:

An impairment in comprehension and/or use of verbal communication or the written or other symbol
system of communication which results in a significant discrepancy between academic achievement and
assessed intellectual ability through current professional assessments. A moderate to severe
expressive and/or receptive language delay is documented which results in the need for program
modifications related to the language areas.

Speech Impairment

A disorder in language formulation that may be associated with neurological, psychological, physical, or
sensory factors; that involves perceptual motor aspects of transmitting oral messages; and that may be
characterized by impairment in articulation, rhythm, and stress.

Board criteria:
Diagnosis by a registered psychologist or speech and language pathologist or medical practitioner of a
severe language dysfunction.

Learning Disability

A learning disorder evident in both academic and social situations that involves one or more of the
proper use of spoken language or the symbols of communication, and that is characterized by a
condition that:

a) is not primarily the result of:

impairment of visions; - impairment of hearing;
physical disability; - developmental disability;
primary emotional disturbance; - cultural difference.

b) results in a significant discrepancy between academic achievement and assessed intellectual ability,
with deficits in one or more of the following:
- receptive language (listening, reading);
- language processing (thinking, conceptualizing, integrating);
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- expressive language (talking, spelling, writing);
- mathematical computations.

c) may be associated with one or more conditions diagnosed as:
- a perceptual handicap; - a brain injury;
minimal brain dysfunction; - dyslexia;
- developmental aphasia.

Board Criteria:
Diagnosis of a specific learning disability by a psychologist.

SPECIAL EDUCATION PLACEMENTS PROVIDED BY THE BOARD

District School Ontario North East believes that all children can learn. The Board accepts and supports
the belief that each individual child has unique strengths and needs.

Introduction

District School Board Ontario North East upholds the Cascade Model based on a full range of optional
placement with the first consideration always being the most inclusive setting where the student can
profit and where the parents are in agreement.

Regul ar classroom placement is the first choice w
accordance wit h p aalesfor altsriate placenmemssis. recdded in tbedPRC summary

and the appropriate integration opportunities are discussed and recorded during the meeting. The

Board recognizes that a regular classroom placement may not meet with needs of every exceptional

pupil, and a range of placements may be available for consideration.

District School Board Ontario North East endor sjes
The Cascade Model (page 7 of the Board Plan for Special Education) describes both visually and
organizationally the range of placements.

SEAC6s Role in the Determination of Range of Pl ac
As representatives of organizations that support exceptional students within the communities of District
School Board Ontario North East, each SEAC member may bring forward concerns about the range of
placements that the board provides. Numerous opportunities arise to express any concerns. Members

may request, through the Chair, to place a concern on the agenda. Discussion during regular meetings

may lead to considerations of the range of placement options. Presentations regarding particular

categories of exceptionalities, programs and services present an ongoing means of reviewing the

existing range of placement options. Ministry of Education directives and ongoing endeavours requiring
in-service for SEAC members often leads to reviewing and confirming questions or recommending
consideration for the revision of the range of placements.

Integration into the Regular Classroom

Student placement is in the regular classroom when the student can profit, the needs can be met, and

the parents are in agreement . I't may be necessary
outside the regular classroom in a withdrawal setting where the groups are smaller, the program more
individualized and the expertise more specific. For the blind and deaf, and the deaf-blind, in integrated
classrooms, the support and programming of an intervener may be accessed. When specialized

settings are the placement preference, integration opportunities are sought which are appropriate for the
student socially, academically, for interest, stimulation or experience. Such integration may occur in a
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variety of settings: regular classrooms, homerooms, gymnasiums, cafeterias, leisure sport venues,
community activity sites, excursions or trips, social gatherings or performances.

Range Of Placements for Elementary and Secondary Levels
1. Regular Classroom Placement for Exceptional Pupils
a) without support personnel, with modifications and/or accommodations
e Students are able to succeed with expectations modified within the grade level range.
e Accommodations are easily maintained that may address preferential seating, extension of
time requirements, quantity of work, method of performance (oral vs. written), organizational
aids, etc.

b) with resource support, and/or modifications
e Students are able to succeed with expectations within a regular classroom when individual
personnel support is in place to assist the teacher and the student in delivering the
modifications and in monitoring the accommodations.

c) with withdrawal

e Students are able to succeed in the regular setting when the specific learning needs are
addressed in a consistent withdrawal program that builds the skills, which are not sufficiently
well developed to profit from the classroom/grade level instruction aimed at Ministry of
Education and Training expectations.

e Students who require resource support, modifications and accommodations in the regular
program would be successful in meeting the expectations of the withdrawal program with a
minimum of modification and accommodations. Smaller groups, specifically chosen
programming, consistent delivery and pacing encourage success.

e Specialized instructional support of the teacher for blind/deaf-blind/deaf/hearing impaired.

2. Partially Self-Contained
Students profit from regular classroom placement for components of that program for parts of the
school day. Students also require specialized programming provided in a specialized setting for the
remainder of their program and their school day. Typically, the portion of program in a regular
classroom would be of a soci al or interest natur
classroom programming is appropriate and students experience success for more academically
based program (not usually with age peers) and require a self-contained setting and specialized
program for life-skills based needs.

3. Fully Self-Contained
Students requiring a fully self-contained setting require individually specialized programming that
cannot be provided in a regular setting. Typically efforts continue to determine appropriate
opportunity, however minimal, for inclusion in regular class/school experiences.

4. Home Instruction
Students unable to participate in any school program on a temporary basis receive up to 6 hours per
week of instruction at home. Instruction is provided on the request of the parents as indicated by the
student 6s physician. Tather. Appraval forthante mstructios is taroughu a | i f
the Superintendent for Special Education.

MEETING THE NEEDS OF EXCEPTIONAL STUDENTS

Teaching Approaches:
The needs of each identified student, through the IEP development, may include accommodations and
modifications to maximize their academic potential. A variety of teaching approaches may need to be
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used to help exceptional students achieve the learning expectations of their courses. Examples of such

approaches may include:

e using special resources,suchas r eading materi al consistent wit
learning styles; audiotapes of difficult chapters or units (to help students understand material and
answer questions on it); videotapes, audiotapes, and other audiovisual materials (to give breadth
and depth to learning experiences); learning resources that provide diet experiences of seeing and
touching (i.e., tactile materials); a variety of learning tools (e.qg., calculators, adapted computers);
enrichment units, additional readings, and other opportunities (e.g., problems to solve) that extend
learning;

e using a variety of teaching i learning strategies, such as team teaching; special interest groupings
for research projects; peer partners, collaborative groups, and cross-age tutoring; mentorship
programs; and independent study plans;

e using the library resource room as an alternative to the classroom;

o collaborating with resource teachers, teacher-librarians, and other professionals;

e using different areas of the classroom for different purposes (e.g., independent learning, group
work);

e consulting with parents about providing appropriate study conditions at home;

e providing for those students who may need more or less time to complete assignments or achieve
the learning expectations;

e providing alternative ways of completing tasks or presenting information (e.g., through taped
answers, demonstrations, dramatizations, role play);

¢ simplifying the language of instruction;

e providing opportunities for performance in areas of special talent;

e providing all students with strategies for understanding and accepting exceptional students and
integrating them into the regular classroom.

Curriculum
Curriculum content may need to be modified to help exceptional students achieve the learning
expectations of their courses. Examples of such content changes could include:

e providing a module on learning and study skills to help students acquire such skills as formulating a
work plan, taking notes, reading, and studying;

e providing additional material to reinforce learning, if necessary;

e providing additional material to extend learning, if appropriate;

e providing modified curriculum expectations or alternative expectations (i.e., expectations that are
alternatives to the provincial curriculum expectations), as appropriate, to ensure that the individual
needs of exceptional students are met;

¢ modifying the delivery of cooperative education programs for exceptional students;

e providing exceptional students with opportunities to gain the knowledge and skills they need to make
a successful transition to postsecondary education, apprenticeship programs, work, or living
independently in the community;

e providing opportunities for exceptional students to acquire self-advocacy skills.

Assessment Procedures and Strategies

Assessment procedures and strategies may also need to be altered to assess the extent to which
exceptional students are achieving the learning expectations of their courses. Examples of such
alterations to procedures and strategies may include:

e changing the time requirements for completing assignments or assessment tasks;
e changing the format of the assessment materials;
e providing a quiet environment in which assessment may take place;
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simplifying test instructions and the language of questions;

providing for the use of scribes, tape recorders, typewriters, or word processors, or allowing oral
responses;

allowing students to retake classroom tests or redo classroom assignments to improve their

performance;

providing alternative homework assignments;

basing classroomass es s ment on the full range of student s

Assistive Devices

Assistive devices are incorporatedint o a studentsd academic day to
curriculum and to facilitate integration.

Assistive devices are incorporated upon the professional recommendation of a specialist

Student/teacher support i are trained to maximize the assistive devicesbusage and to ensure

safety.

Ongoing agency support is requested as needed.
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SPECIFIC DETAILS OF PLACEMENTS

SCHOOLS

Regular
Classroom

Regular
Classroom
with
Resource
Support

Regular
Classroom
with
Withdrawal
Assistance

Partially
Self
Contained

Fully Sel
Contained

Home
Instruction
(as
required)

Other

Bertha Shaw P.S.

Central P.S.

Charltomd Savard P.S.

Clayton Brown P.S.

Cobalt P.S.

Cochrane P.S.

Coronation Public School

Diamond Jubilee P.S.

Ecole Secondaire Cochrane
High School

Elk Lake P.S.

Englehart High School

Englehart P.S.

Federal P.S.

Flora MacDonald P.S.

Frank P. Krznaric Whitney P.4

Golden Avenue P.S.

Haileybury P.S.

Hearst High School

Iroquois Falls P.S.

Iroquois Falls Secondary
School

Joseph H. Kennedy P.S.

Kapuskasing District High
School

Kerns P.S.

Kirkland Lake District
Compositeschool

New Liskeard P.S.

Pinecrest P.S.

Queen Elizabeth P.S.

R. Ross Beattie Senior P.S.

Roland Michener S.S.

Schumacher P.S.

I LI LKIKIKIK <K<K <] L<KKKLKKLLKLILKIKIK K < KKK LKL IKIL <K

Smooth Rock Falls High S.

Smooth Rock Falls P.S.

Temagami P.S.

Timiskaming District Seconda|

Timmins High & Vocational S,

W. Earle Miller P.S.
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Change in Student Placement

A process follows if school staff/parents want to consider a placement change to support a

studentds exceptionalities. At a

case conferenc

a parent may be presented with information outlining alternative placement options outside of
regular school including home instruction, home schooling, section 20 classrooms, provincial

and demonstration schools.

A change of placement may be considered due to:
¢ new diagnosis

¢ change in needs

e parental request

e inability to access or profit from program

e growth beyond provisions of program

PROCESS

Communication with parent(s) of concerns

Determine the alternatives

Explore them:

Board provision
Coterminous boards/community programs
Provincial resources
Support personnel
Home instruction

Conference with the parent(s) i encourage visitation

Reconvene the IPRC meeting or complete at IPRC Review
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INDIVIDUAL EDUCATION PLANS (IEPS)

All students who are identified as exceptional through an IPRC must have an
Individual Education Plan (IEP). As outlined in Regulation 181 of the Education
Act, this plan should contain the following information related to the strength and
needs of the student:

e educational expectations

modifications, accommodations, strategies, resources

evaluation of progress

long term goals

transition (14 years and older)

In addition, the Board has implemented the requirements for IEPs outlined in the
Ministry Standards: Individual Education Plans: Standards for Development;
Program Planning and Implementation 2004.

Initial in-service is held each September for training and ongoing support is
provided throughout the year.

Development and Dispute Resolution

IEPs are developed through a consultative process, including school staff, parents

and possibly students. Special education resource teachers and classroom

teachers use all forms of current documentation in the OSR, assessment reports,

and the IPRC information to develop the IEP. Parents review the IEP and offer

i nput on the studentds | earning style and needs.
every term or semester.

Note i An IEP is a written plan i a working (living) document, changing over time,
which describes the strengths and needs of a student as well as the special
education program and services the student is receiving within the resources
available to the Board. If there is a conflict or disagreement between school staff
and parents about the IEP, the principal will try to resolve the issue. If it is not
resolved, the principal may call the Superintendent for Special Education or Board
Special Education staff to work with the parent and school staff to facilitate a
resolution. There is a section on the IEP for the parent to record any
disagreement or suggestions for changes.

The Board contracts Base Point Solutions for the IEP Engine 7 an interactive
database for IEP development. Base Point monitors, develops, customizes,
updates and supports all facets of the technology. As there is not a blank
templ ate which can be included, a sample/test | EP
database is included in Appendix F.

Response to Ministry IEP Review of 2002

Board personnel reviewed the results of the Ministry audit. In the summer of 2003, 2004 and

2005 upgrades and adjustments were made to the IEP Engine through Base Point Solutions to

enhance compliance with the Standards expectations. Training is provided each September on

the revisions made and support is available throughout the year by specialized personnel with
expertise in the area. -seivibedeaBhdGSaptenliesto gnsurethe i pal s ar
effectiveness of the IEPs through proper implementation and monitoring.
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Submission to the Ministry T Fall 2006

IEPs were submitted for audit to the Ministry in the fall of 2006. A team of administrators and
parent representatives attended the regional IEP Collaborative Review in April 2007, receiving
feedback and an indication that support for improving the writing of IEPs would be forthcoming
in future months. Our Board subsequently held two sessions for principals and SERTSs in the
fall of 2007, in collaboration with Ministry personnel, at which time the writing of expectations in
the IEP was covered in detail. These workshops were very well received, providing relevant
and timely information to key personnel in our schools.

2008-2009

In an ongoing effort to improve our understanding and writing of the IEP, we submitted one IEP
from each Special Education Resource Teacher in the school board to a consulting firm in
Toronto. The consultants had been on the Ministry IEP review team and were presenters for
the IEP sessions held in 2007-08; thus, they have considerable expertise in this area. Our
Special Education team met with each SERT individually and discussed their particular
strengths and areas for improvement in the writing of the IEP, as well as changes that will be
made to the IEP engine in order to provide a more user-friendly template. A clear focus on
improved expectation writing and familiarity with the benefits of the IEP will continue into 2009-
10 through SERT in-service and ongoing professional development.

PROVINCIAL AND DEMONSTATION SCHOOLS IN ONTARIO

School staff and parents are informed about the programs and services of the Provincial and
Demonstration Schools.

The following information is from The Ministry Standards for SchoolBoar d s 6 Speci al Educ:
Plans (2000):

Provincial Schools and Provincial Demonstration Schools:

e are operated by the Ministry of Education;

e provide education for students who are deaf or blind, or who have severe learning
disabilities;

provide an alternative education option;

serve as regional resource centers for students who are deaf, blind, or deaf-blind;
provide preschool home visiting services for students who are deaf or deaf-blind;
develop and provide learning materials and media for students who are deaf, blind, or deaf-
blind;

e provide school board teachers with resource services;

e play a valuation role in teacher training.

Each provincial Demonstration School has an enrolment of forty students. The language of
instruction at the Amethyst, Sagonaska, and Trillium schools is English; at Centre Jules-Léger,
instruction is in French.

Application for admission to a provincial Demonstration School is made on behalf of students by
the school board, with parental consent. The Provincial Committee on Learning Disabilities
(PCLD) determines whether a student is eligible for admission.

Although the primary responsibility to provide appropriate educational programs for students

with learning disabilities remains with school boards, the Ministry recognizes that some students
require a residential school setting for a period of time.
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The Demonstration Schools were established to:

e provide special residential education programs for students between the ages of 5 and 21
years;

e enhance the devel opsoeeademicarfdsoeia skiis; st udent 0

e develop the abilities of the students enrolled to a level that will enable them to return to
programs operated by a local school board within two years.

In addition to providing residential schooling for students with severe learning disabilities, the
provincial Demonstration Schools have special programs for students with severe learning
disabilities in association with attention-deficit/hyperactivity disorder (ADD/ADHD). These are
highly intensive, one-year programs.

The Trillium School also operates Learning for Emotional and Academic Development (LEAD),
a special program for students with severe learning disabilities who require an additional level of
social/emotional support.

Further information about the academic, residential, LEAD, and LD/ADHD programs is available
from the Demonstration Schools through the Special Needs Opportunity Window (SNOW)
website at http://snow.utoronto.ca

An in-service teacher education program is provided at each Demonstration School. This
program is designed to share methodologies and materials with teachers of Ontario school
boards. Information about the programs offered should be obtained from the schools
themselves.

W. Ross Macdonald School: School for the Blind and Deaf-Blind

W. Ross Macdonald School is located in Brantford and provides education for students who are

blind, visually impaired, or deaf-blind. The school provides:

e a provincial resource centre for the visually impaired and deaf-blind;

e support to local school boards through consultation and the provision of special learning
materials, such as Braille materials, audiotapes, and large-print text books;

e professional services and guidance to ministries of education on an inter-provincial,
cooperative basis.

Programs are tailored to the needs of the individual student and:

e are designed to help these students learn to live independently in a non-sheltered

environment;

are delivered by specially trained teachers;

follow the Ontario curriculum developed for all students in the province;

offer a full range of courses at the secondary level,

offer courses in special subject areas such as music, broad-based technology, family

studies, physical education, and mobility training;

are individualized, to offer a comprehensive Alife ski

e provide through home visiting for parents and families of preschool deaf-blind children,
assistance in preparing these children for future education.

Provincial Schools for the Deaf

The following Provincial Schools offer services for deaf and hard-of-hearing students:

e Sir James Whitney School for the Deaf in Belleville (serving eastern Ontario)

e Ernest C. Drury School for the Deaf in Milton (serving central and northern Ontario)
e Robarts School for the Deaf in London (serving western Ontario)
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e Centre Jules-Léger in Ottawa (serving francophone students and families throughout
Ontario)

These schools provide elementary and secondary school programs for deaf students from
preschool level to high school graduation. The curriculum follows the Ontario curriculum and
parallels courses and programs provided in school boards. Each student has his or her special
needs met as set out in his or her Individual Education Plan (IEP).

Schools for the Deaf:

e provide rich and supportive bilingual/bicultural educational environments which facilitate
studentsd | anguage acquisition, |learning,
Language (ASL) and English;

e operate primarily as day schools;

e provide residential facilities five days per week for those students who do not live within
reasonable commuting distance from the schools.

Admittance to a Provincial School is determined by the Provincial Schools Admission
Committee in accordance with the requirement set out in Regulation 296.

Each school has a Resource Services Department, which provides:

e consultation and educational advice to parents of deaf and hard-of-hearing children and
school board personnel;

e information brochures;

e awide variety of workshops for parents, school boards, and other agencies;

e an extensive home-visiting program delivered to parents of deaf and hard-of-hearing
preschool children by teachers trained in preschool and deaf education.

Transportation to and from Provincial Schools

Students are transported by air and by land, both when traveling to and from school.

District School Board personnel in each region make all the travel arrangements in consultation
with the families, transportation providers, the escorts (as required) and provincial schools.
Consistency of routine and personnel involved are a prime consideration for the students and
their families. The Transportation Officer will facilitate all travel arrangements.

The Superintendent of Special Education must be aware of all travel arrangements. Emergency
contacts are distributed to Board personnel/escorts/parents/students in the event of iliness,
inclement weather, flight cancellations, other delays, etc.

SCHOOL YEAR 2008 - 20091 STATISTICS

E.C. Drury

(school for the deaf) 0
Milton, Ontario

TRILLIUM

(school for the learning disabled) 1

Milton, Ontario

W. Ross MacDonald
(school for the deaf-blind) 1
BRANTFORD, Ontario
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Provincial School Contacts
Teachers may obtain additional information from the Resource Services departments of the
Provincial Schools and the groups listed below.

Provincial Schools Branch,
Ministry of Education
Provincial Schools Branch
255 Ontario Street, South
Milton, Ontario

L9T 2M5

Tel: (905) 82851

Fax: (905) 88305

School for the Deaf, Blind, and BEriadd
Centre Juldstger

281 rue Lanark

Ottawa, Ontario

Tel: (613) 7&@B00

Fax: (613) 78€B01

Schools for the Deaf

The Ernest C. Drury School for the Deaf
255 Ontario Street, South

Milton, Ontario

L9T 2M5

Tel: (905) 82851

Fax: (905) 82854

The Robarts School for the Deaf
1090 Highbury Avenue

London, Ontario

N5Y 4V9

Tel: (519) 451100

Fax: (519) 45343

The Sir James Whitney School for the Deaf
350 Dundas Street, West

Belleville, Ontario

K8P 1B2

Tel: (613) 9&B23

Fax: (613) 9&B57

School for the Blind and Dé&dind
W.Ross Macdonald School
350 Brant Avenue

Brant Avenue

Brantford, Ontario

N3T 3J9

Tel: (519) 78730

Fax: (519) 78941

Provincial Demonstration Schools
The Ministry of Education provides the services ahtoai]
Demonstration Schools for Ontario children with sever
disabilities.

Amethyst School
1090 Highbury Avenue

London, Ontario
N5Y 4V9

Tel: (519) 451108
Fax: (519) 42360

Centre Juldstger

281 rue Lanark

Ottawa, Ontario

K1Z 6R8

Tel: (63) 76300

Fax: (613) 7&@B01

TTY: (613) 79B02 and 7&1304

Sagonaska School

350 Dundas Street, West
Belleville, Ontario

K8P 1B2

Tel: (613) 9&B30

Fax: (613) 9&A82

Trillium School,

347 Ontario Street, South
Milton, Ontario

L9T 3X9

Tel: (99) 8788428

Fax: (905) 87840
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SPECIAL EDUCATION STAFF 2008-2009

Elementary and Secondary Panels

Special Education Staff FTE®Gs Staff Qualifications
Elementary Secondary

1. Teachers of exceptional students | 43.50 19.17 Special Education AQ pt. 1,2,3
1.1 Teachers for resource-withdrawal

programs 0 0 Special Education AQ pt. 1,2,3
1.2 Teachers for self-contained classes | 11 12.0 Special Education AQ pt. 1,2,3
2. Other special education teachers 0 0
2.1 ltinerant teachers 1.5 0
2.2 District SERTs 3.0 0 Special Education Specialist
2.3 District Administrator 0.4 0.6 Special Education Specialist /

Prin.1& 2
2.4 Consultants 0 0
3. Educational assistants in special
education 0 0 EA Diploma or Equivalent
3.1 Educational assistants 90.0 38.0
4.0 Other professional resource staff | 0 0
4.1 Psychologists Contracts
4.2 Psychometrists 0 0
4.3 Psychiatrists 0 0
4.4  Speech-language pathologists 0 0
4.5 Audiologists Partnerships
4.6 Occupational therapists Partnerships
4.7 Physiotherapists Partnerships
4.8 Social workers Partnerships
4.9 Subtotal 149.40 69.77
5. Paraprofessional resource staff 0 0
5.1 Orientation and mobility personnel Contracts
5.2. Oral interpreters (for deaf students) | O 0
5.3 Sign interpreters (for deaf students) | O 0
5.4 Transcribers (for blind students) 0 0
5.5 Interveners (for deaf-blind students) | O 0
5.6 Auditory-verbal therapists i
Communication Assistants 0 0

5.7 Subtotal 0
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STAFF DEVELOPMENT

Goals for Special Education Staff Development

e to keep staff current with new Ministry initiatives, legislation requirements
e to promote professional development and expertise in the field of Special Education and

programming
to build capacity to optimize learning for students with special needs
e to foster ongoing improvement in practice

Input for Staff Development
e By request through principal
e By recommendation by SEAC

e By request through teacher, educational assistant and/or child and youth worker

Determination of Priorities

e consideration of fAgapso identified
e new requirements from Ministry
e new teachers are f#fl i nk dh#riSpeaiad BdudatioreResoarcee d 0 wi t h

Teacher with a similar school role and expertise
e exceptionality requirements

Budget Money/Funds for Professional Developments

e cost sharing 1 local agencies offer some workshops at no cost, some at a reduced

registration fee

e 25% of the special education budget is spent on staff development in the area of special

education
cost sharing i with coterminous Boards/other Ministries

e discretionary decisions of schools to allocate their own professional development money to

this area
e accessing at no charge other than release time in-service and training

ie. I Timiskaming Health Unit trained three (3) staff as Roots of Empathy Instructors,
through Algonquin Child and Family Services we received free workshops in a wide range of

topics to support autistic children.

SPECIAL EDUCATION BUDGET FOR PROFESSIONAL DEVELOPMENT

2008 - 2009 SCHOOL YEAR

Academic Elementary $ 15500
Secondary 6 000

Non-Teaching Elementary 1200
Secondary 600

Central Office academic 4 500
membership academic 500
non-teaching 500

TOTAL $ 28800

Types of Staff Development
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District School Board Ontario North East provides staff development in several ways. Due to
the extended geographical area of the Board, localizing in-service or the use of video
conferencing is considered whenever possible. Common strategies to provide in-service
include:

in-service sessions for general education teachers
specialized in-service for SERTS/EAS/CYWs

training in new process, procedures, programs for staff
consultation/presentation by specialized professionals
attendance at regional or provincial conferences/sessions
certification courses and recertification

attendance at Ministry workshops

opportunities for other research into specific areas of need
individual consultation

presentation to staff, school councils

supported visits to sites of expertise

use of fAcoachesd to support initiative

EQUIPMENT

District School Board Ontario North East purchases personalized equipment which is provided
for student use at school for instructional, care, and mobility purposes. All personalized
equipment must be recommended and supported by a current professional recommendation
and assessment. Equipment requests are viewed by a central team and are prioritized by:

student health and safety
student mobility

student communication
student learning aid

Equipment over $800.00 follows the requirements established by the Ministry for application for
SEA level support. The submissions include all components/documentation to apply for the
funds for specialized equipment for individual students with high needs. The Board budgets to
cover the initial $800.00 per student per school year. Documentation including date of
purchase, warrantees, serial numbers, etc. is added to the OSR to ensure the equipment
follows the student if there is a move between schools or boards.

For all SEA Level 1 claims exceeding $6,000.00, District School Board Ontario North East
seeks pre-approval from the Ministry of Education district office.

Training is purchased/accessed for teachers, support staff, and students to maximize ability and
safe usage of equipment/technology purchased.

Approved requests are purchased through the central special education budget. An annual
budget for equipment is established. The budget allocation for equipment is $385,000 for the
2008 - 2009 school year. This does not include the expected reimbursement dollars above the
initial $800.00 for all SEA claims.

District School Board Ontario North East Policy number 2.1.22 guides the purchase, use and
care of personalized equipment.
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NB. If a student with SEA equipment moves out of the Board, the equipment is
portable to the new Board at their request and cost for shipment. Likewise if a
student moves into our Board with SEA personalized equipment, our Board will
request the equipment and pay the shipping fees. This follows the Ministry
Guidelines for SEA equipment (Spring 2006).

A centralized data base of all personalized equipment is maintained. Surplus equipment
is reallocated where possible, if it meets professional request recommendations and is
safe and functional.

A part time technician is in place to install equipment and software set up in the school
and train staff as required. Installation costs may be purchased externally for any
specialized requests.

| ACCESSIBILITY OF SCHOOL BUILDINGS

District School Board Ontario North East incorporates accessibility needs into renovation
planning. This improves the effective use of resources. The Board has a multi-year plan to
improve accessibility to schools and programs for special needs students as part of the planning
process. As some school buildings are old, accessibility is limited due to structural limitations
but, where possible, ramping and washroom remodeling are planned to enable students to
attend a neighborhood school. See Appendix G for current accessibility to schools within the
Board area.
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ACCESSIBLITY PLAN - 2006 TO 2016

* Work completed

BERTHA SHAW P.S.

2006- 2007- 2008- 2009- 2010- 2011- 2012- 2013- | 2014- | 2015-
2007 2008 2009 2010 2011 2012 2013 2014 | 2015 2016
Barrier Free Washrooms &
Barrier Free Entrance Doors i
Clayton Brown P.S.
2006- 2007- 2008- 2009- 2010- 2011- 2012- 2013- | 2014- | 2015-
2007 2008 2009 2010 2011 2012 2013 2014 | 2015 2016
Chair Lifts to expand Bldg Access ]
Barrier Free Washrooms | s
Barrier Free Entrance Doors |
COCHRANE JK - 12 SCHOOL
2006- 2007- 2008- 2009- 2010- 2011- 2012- 2013- | 2014- | 2015-
2007 2008 2009 2010 2011 2012 2013 2014 | 2015 2016
Barrier Free Entrance Doors i
CORONATION P.S.
2006- 2007- 2008- 2009- 2010- 2011- 2012- 2013- | 2014- | 2015-
2007 2008 2009 2010 2011 2012 2013 2014 | 2015 2016
Barrier Free Entrance Doors |
Barrier Free Washroom i
FLORA MACDONALD P.S.
2006- 2007- 2008- 2009- 2010- 2011- 2012- 2013- | 2014- | 2015-
2007 2008 2009 2010 2011 2012 2013 2014 | 2015 2016
Wheelchair Accessibility 300,000
Barrier Free Entrance Doors 10,000
Barrier Free Washroom 30,000
340,000
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F.P.KRZNARIC P.S.

2006- 2007- 2008- 2009- 2010- 2011- 2012- 2013- | 2014- | 2015-
2007 2008 2009 2010 2011 2012 2013 2014 | 2015 2016
Chair Lift to expand Bldg Access i
Barrier Free Entrance Doors &
Barrier Free Washrooms i
GOLDEN AVENUE P.S.
2006- 2007- 2008- 2009- 2010- 2011- 2012- 2013- | 2014- | 2015-
2007 2008 2009 2010 2011 2012 2013 2014 | 2015 2016
Elevator 180,000
Barrier Free Washrooms 50,000
Barrier Free Entrance Doors 10,000
10,000 230,000
IROQUOIS FALLS S.S.
2006- 2007- 2008- 2009- 2010- 2011- 2012- 2013- | 2014- | 2015-
2007 2008 2009 2010 2011 2012 2013 2014 | 2015 2016
Barrier Free Entrance Doors 10,000
10,000
J.H. KENNEDY P.S.
2006- 2007- 2008- 2009- 2010- 2011- 2012- 2013- | 2014- | 2015-
2007 2008 2009 2010 2011 2012 2013 2014 | 2015 2016
Barrier Free Entrance Doors 10,000
Barrier Free Washrooms 50,000
Install Elevator 180,000
10,000 | 50,000 180,000
KAPUSKASING EDUCATION CENTRE
2006- 2007- 2008- 2009- 2010- 2011- 2012- 2013- | 2014- | 2015-
2007 2008 2009 2010 2011 2012 2013 2014 | 2015 2016
. *
Barrier Free Washrooms
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